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Pittsburgh Public Schools Mission

The Pittsburgh Public Schools will be one of America’s premier school districts, student-focused,
well-managed, and innovative. We will hold ourselves accountable for preparing all children to
achieve academic excellence and strength of character, so that they have the opportunity to succeed
in all aspects of life.

Program for Students’ with Exceptionalities (PSE) Mission

By working collaboratively with all stakeholders, through a model of collaborative consultation, PSE’s
mission is to prepare students’ with disabilities to achieve to their full potential academically, socially,
and emotionally. By assuring access to research based and effective curriculum, instruction, and
intervention, our students will be Promise and Career Ready, lifelong learners, and contributing
members of a global society.

PSE Vision

Every student will be educated in their neighborhood school where a full continuum of supports and
services are available to meet their individual needs. PSE continues to value a coherent
organizational design that supports our goal of Achievement, Sustainability, and Compliance.

Program for Students with Exceptionalities (PSE) Declaration of Beliefs

• All children can learn at high levels

• Teachers have a profound impact on student development, and should have ample training,
support and resources

• Students with disabilities can achieve at higher levels when exposed to the general education
curriculum in a heterogeneous setting with rich discussion

• Students learn best when ALL educators share responsibility for achievement and behavior

• Students with disabilities will benefit through an educational model that combines the expertise of
special education AND our core content teachers
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Dear Colleagues,

Over the past several years the Program for Students with Exceptionalities (PSE) has undergone
multiple reorganizations in a continuous effort to improve programming for students with disabilities. In
2010, The Council of Great City Schools commended the Pittsburgh Public Schools (PPS) as one of
the few urban school districts in the nation that met Adequate Yearly Progress (AYP) in 2008-2009.
This meant that PPS met all of its AYP targets including high school graduation/attendance rates, test
participation, and academic performance. Despite this achievement, the Council of Great City
Schools formally recommended that the District increase collaborative practices between general
education and special education to increase inclusive programming options for students. Although,
PPS has made improvements in this area and went on to achieve AYP again during the 2010-2011
school year, we clearly recognize the need to do more.

Research indicates that students with disabilities must have access to a challenging curriculum that
prepares them to enter the workforce and become productive citizens. Instead of focusing on deficits
and disabilities, educators must believe that students with disabilities can succeed in the General
Education curriculum with supplementary aids and services. PPS believes that every teacher has a
role in providing instruction to students. Despite this belief, the 2011-2012
Special Education Data Report revealed that only 52% of our identified students are included in
regular education programming 80% or more of the time compared to the State average of 62.4%.

As a result of months of discussion, educational research and collaborative forums, PSE is moving
forward with a commitment to ensure students, to the greatest extent possible, are taught in the
Least Restrictive Environment (LRE) with their non-disabled peers. Through a model
of collaborative consultation, our students will have the opportunity to be taught by content area
experts while still being supported by special education staff. In this model, general educators and
special educators will work collaboratively allowing them to bring their diverse backgrounds,
experiences, and areas of expertise to the table to meet the needs of students.

Your support of our efforts is most appreciated.

Mary Jane Conley
Executive Director
Program for Students with Exceptionalities
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What is Special Education Support?
It is important to remember that special education is a service not a place. Students are served in the
least restrictive environment that meets their level of need. Support for students included in the
general education classroom can include both direct and indirect Support.

Direct Support is provided from the Special Education Teacher to the student and may include:

• Co-teaching

• Small Group instruction in the classroom

• Pull out for remedial instruction

• Pull out for exams and assessments

• Organizational support to the student (notebook and planner checks, review student’s academic and
behavioral progress)

• Delivered focused intervention for special education students through learning labs or co-
teaching

• Small group remediation by educational assistants (where available)

Indirect Support is provided from the Special Education Teacher to professionals working with the
student and may include:

• A regular scheduled system of consultation and collaboration (PSE strongly recommends that
consultation logs are kept and shared)

• Conduct student observations and provide feedback to teachers

• Assist in the design and implementation of positive behavior support plans and interventions for
student exhibiting behaviors

• Model lessons to demonstrate effective strategies

• Co-plan lessons and assist in the development and implementation of specially designed
instruction and differentiated instruction

• Provide assistance making curricular adaptations/modifications

• Provide assistance making testing modifications

• Provide professional development on specially designed instruction, specific disabilities, and
behavioral strategies
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Service Delivery Model Overview
The Pittsburgh Public Schools Service Delivery Model for 2012-13 outlines six models. Each
model outlines the role of the School Principal/LEA, as well as the General Education and
Special Education teacher.

Students may receive different services at multiple points along the service delivery model continuum
based upon their Individualized Education Plan (IEP) from least restrictive to more restrictive. Model
1 is considered the least restrictive environment for students. Model 6 is considered the most
restrictive.

The District is committed to providing access to this continuum of services for all eligible students
based upon their IEP.

If more restrictive services are deemed necessary, the District may recommend placement to meet the
individualized needs of the student.

The Service Delivery Model provides that students are taught by content area experts. General education
teachers are content experts, while special education teachers are experts at developing and
implementing specially designed instruction to ensure students with disabilities have access to and make
progress in the curriculum. This model increases the capacity of the general education setting to meet the
needs of students with disabilities.

Through a model of collaborative consultation, our students will have the opportunity to be taught by
content area experts while still being supported by special education staff. In this model, general
educators and special educators will work collaboratively allowing them to bring their diverse
backgrounds, experiences, and areas of expertise to the table to meet the needs of students.

The following pages outline each model, roles and responsibilities, descriptions of all special education
staff positions, a PSE contact list as well as additional resources.
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Model 1: Collaborative Consultation with
Special Education Support

Purpose: To enable students with disabilities to participate and make progress in the general
education classroom by providing support to the general education staff.

The student participates with their non-disabled peers in the general education setting, with
collaborative consultation and support from the special education teacher. When included in the general
education classroom curricular modifications and adaptations are provided to meet the individualized
needs of the student. The general education teacher is responsible for implementation of the student’s IEP.
This includes providing direct instruction, assessing, grading, and implementing behavior management
strategies as they are specified in the student’s IEP. Through collaborative consultation,
the special education teacher serves in a consultative role to a core content endorsed teacher who
carries the primary responsibility for instruction. This model allows a special education teacher to
partner with multiple general education teachers without being physically present in the same
classroom at the same time. Collaborative Consultation provides services in the Least Restrictive
Environment (LRE) and builds capacity of all adults working with the individual child.

Key characteristics of Collaborative Consultation include:

• Core content endorsed teacher provides content instruction in the general education classroom

• Special Education Teacher is a consultant to the general education teacher in such areas as
specially designed instruction within IEP, application of skills in the general education setting,
goal progress and other related areas

What is Collaborative School Consultation?

A core content endorsed teacher provides content instruction in the general education classroom. The
special education teacher contributes specialized expertise toward an educational need, and the general
education teacher, delivers direct service utilizing that expertise. Collaboration occurs
when both teachers assume equal ownership of the students and work and learn from one another to
accelerate student achievement.

• Listening to colleagues’ concerns about a teaching situation

• Discussing students’ needs and working with one another to develop a solution

• Helping identify and define educational needs

• Demonstrating instructional techniques

• Identifying and modeling effective modifications and adaptation

• Providing direct assistance to classroom teachers who have students with special learning and behavior
needs.

• Identifying and leading professional development activities

• Assisting teachers in designing and implementing behavioral interventions

• Sharing resources, materials, and ideas with colleagues

• Participating in demonstration teaching

• Engaging in assessment and evaluation activities to determine if an intervention was effective

• Networking with other professionals (i.e. speech and language pathologists, occupational
therapists, physical therapists, mental health providers) and other outside agencies to ensure
student’s needs are met
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Principal/ LEA Designee
• Attend and participate in IEP meetings

• Be knowledgeable of school district resources, curricula, and special education regulations as they affect
students with disabilities in their building

• Oversee/supervise the implementation of all IEPs

General Education Special Education

1. Assume shared ownership of all students

2. Provide research-based, core  instruction to all
students

3. Communicate regularly with parents and maintain
documentation consistent with  RISE (as with other
services, frequency of communication with parents
will be determined on an individual basis and be
documented, specifically, within the IEP)

4. Engage regularly in a system of collaborative
consultation with the special education teacher

5. Report academic and behavioral concerns to the
special education teacher and work collaboratively
to address the issues

a. Identify and define educational needs

b. Assist in the design and implementation of
academic and behavioral interventions

c. Network with other professionals and outside
agencies to ensure student needs are met

6. Adhere to and implement each student’s IEP
including, but not limited to, the specially designed
instruction measurable annual goals, and positive
behavior support plan (if applicable)

7. Make curricular adaptations and accommodations in
accordance with IEPs

8. Direct and support paraprofessionals to meet
student needs

9. Work collaboratively with the special education
teacher to monitor student progress in the
curriculum and toward IEP goals

10. Participate in the development of IEPs and IEP
revisions

11. Assign grades based upon present levels of
educational performance

1. Assume shared ownership of identified students

2. Design effective student/support schedules

3. Communicate regularly with parents and maintain
documentation consistent with RISE

4. Interpret assessment data to determine present levels
of educational performance, plan instruction, and
monitor progress

5. Establish and maintain a documented system of
collaboration with the general education teacher and
support staff

a. Establish a consultation schedule or system

b. Complete, maintain, and submit collaborative
consultation logs

c. Direct and support paraprofessionals to meet
student needs

d. Observe students and regularly review work samples
and assessment data to provide feedback to general
education teachers related to student progress

e. Develop, make and model curricular modifications,
adaptations, and visual supports to meet the needs
of individual students

f. Work collaboratively to collect data and monitor
and report progress toward IEP goals

g. Provide direct assistance to classroom teachers to
address learning and behavioral needs

h. Assist in the design and implementation of positive
behavior support plans or interventions when
students begin to exhibit behaviors that impede
their ability to learn

i. Identify and model effective instructional tech-
niques for general education teachers and
paraeducators to differentiate learning

j. Network with other professionals and outside
agencies to ensure student needs are met

6. Establish a system of communication between all
staff (i.e. related service staff, special subject
teachers, paraprofessionals, etc. ) to ensure
successful IEP implementation across disciplines

7. Develop quality and compliant special education
web based documents in adherence with IDEIA and
Chapter 14 regulations/timelines:

a. Standards Aligned Individualized Education Programs (IEP)

b. IEP revisions

c. Functional Behavior Assessments

d. Positive Behavior Support Plans

e. Reevaluation Reports
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Model 2: Collaborative Consultation with Direct
Special Education Support inside the
General Education Classroom

Purpose: To enable students with disabilities to participate and make progress in the general
education classroom by providing special education support in the general education classroom.

The student participates with their non-disabled peers in the general education setting, with direct support
inside the general education classroom from the special education teacher or paraprofessional. When included
in the general education classroom, curricular modifications and adaptations are provided to meet the
individualized needs of the student through collaborative consultation with the special education teacher.
In this model, the special education teacher works collaboratively with
the general education teacher in the general education classroom to deliver instructional content. This
can be done through co-teaching or by working with small groups of students during core instruction.
The general education teacher is responsible for implementation of the student’s IEP. This includes
providing direct instruction, assessing, grading, and implementing behavior management strategies
specified in the student’s IEP. The special education teacher is also responsible for co- planning and
providing instruction in the general education classroom and will continue to monitor the student’s
goals and report progress in the student’s IEP.

Co-teaching Inside the General Education Classroom: is one approach for delivering special education
services and related services to students with disabilities in the general education classroom. Both, the
regular education and special education teacher, work collaboratively to meet the needs of all students.
The power of these two roles can be seen as the general education teacher sharing their understanding
of the content, structure, and pacing of the general education curriculum while the special education
teacher shares their strategies that support the general education curriculum and assessment of the unique
learning needs of individual students. Co-teaching facilitates collaboration between the general education
and special education teachers. It ensures that educators who are knowledgeable about both content and
accommodations are teaching in the general education classroom together.

There are 6 different Co-teaching approaches to choose from and the model to be implemented will
vary according to the goals of the lessons and the assessed needs of the students.

• One Teaching/One Collecting Formative Assessment Data: One teacher instructs the class,
while the other teacher assesses student learning and gathers relevant formative assessment data to
inform teaching practices and increase student achievement

• One Teaching/One Assisting: One teacher instructs the class, while the other teacher
supports individual students or small groups

• Stations Teaching: Students are divided into 2 or 3 groups; Each teacher teaches a distinct lesson
to one group (3rd group works independently or with a paraprofessional or a student teacher);
Groups rotate through each station

• Team Teaching: Both teachers provide instruction to the class together. The two teachers take turns
instructing, modeling, charting, etc

• Alternative Teaching: One teacher provides instruction for a small group of students while the other
teacher works with the larger group

• Parallel Teaching: Teachers simultaneously provide instruction through the use of such
structures as split class,   cooperative learning. Teachers can provide the same or different
content during parallel teaching

9
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1. Assume shared ownership of all

2. Provide research-based, core instruction to
all

3. Communicate regularly with parents and maintain
documentation consistent with RISE

4. Engage regularly in a system of collaborative
consultation and planning with the special
education

5. Report academic and behavioral concerns to the
special education teacher and work collaboratively
to address the

a. Identify and define educational

b. Assist in the design and of
academic and behavioral

c. Network with other professionals and outside
agencies to ensure student needs are

6. Adhere to and implement each student’s IEP
including, but not limited to, the specially designed
instruction measurable annual goals, and positive
behavior support plan (if applicable)

7. Make curricular adaptations and accommodations in
accordance with IEPs

8. Direct and  support paraprofessionals to meet
student

9. Work collaboratively with the special education
teacher to monitor student in the
curriculum and toward IEP

10. Participate in the development of IEPs and IEP
rev sions

11. Work collaboratively with the special
teacher to assign grades based upon present levels of
educational performance

1. Assume shared ownership of identified

2. Design and maintain student/support
schedules

3. Communicate regularly with parents and maintain
documentation consistent with RISE

4. Establish a system of communication all
staff (i.e. related service staff, special subject teachers,
paraprofessionals, etc.) to ensure successful IEP
implementation across discip nes

5. Establish and maintain a documented system of
collaboration and planning with the
education

a. Establish a consultation/co-planning system or

b. Complete, maintain, and submit collaborative
consultation/planning

c. Assist in the design and implementation of
positive behavior support plans or interventions
when students begin to exhibit behaviors that
impede their ability to earn

d. Direct and provide support to to
meet student

e. Network with other professionals and outside
agencies to ensure student needs are

6. Develop and submit weekly lesson plans that identify
students’ intended learning and the instructional
strategies, modifications and adaptations necessary to
meet the learning
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delivering special education services and related services to students with disabilities in the
general education classroom.

• The special education teacher may work with small groups of students during core instruction to
pre-teach, re-teach or remediate skills. They may also provide direct instruction or parallel curricular
activities to support the student’s IEP and monitor progress toward their individual goals

• Under the direction of the teacher, paraprofessionals may also work with students in small
groups to reteach or review skills and/ or provide parallel curricular activities within the Least
Restrictive Environment

Collaborative Consultation with Direct Special Education Support Inside the General Education Classroom:

Principal/ LEA Designee
• Attend and participate in IEP meetings

• Be knowledgeable of school district resources, curricula, and  special education regulations as they affect
students with disabilities in their building

• Oversee/supervise the implementation of all IEPs
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General Education Special Education

7. Provide instruction to small groups of students
during core instruction:

a. Co-teach the core curriculum

b. Pre-teach or re-teach skills or concepts

c. Provide parallel curricular activities at the student’s
instructional level

8. Administer a variety of assessments including
formative, summative, diagnostic and benchmark

9. Interpret assessment data to determine present levels
of educational performance, plan instruction, develop
standards aligned IEPs and monitor progress

10. Identify and model effective instructional techniques
to differentiate learning

11. Develop, make   and model curricular modifications,
adaptations, and visual supports to meet the needs
of individual students

12. Work collaboratively with the general education
teacher to assign grades based upon present levels of
educational performance

13. Develop quality and compliant special education web
based documents in adherence with IDEIA and Chapter
14 regulations/timelines:

a. Standards Aligned Individualized Education
Programs (IEP)

b. IEP revisions

c. Functional Behavior Assessments

d. Positive Behavior Support Plans

e. Reevaluation Reports
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Model 3: Collaborative Consultation with Direct
Special Education Support Outside of the
General Education Classroom

Purpose: To enable students with disabilities to participate and make progress in the general
education classroom while also providing the supplementary instruction that cannot otherwise be
provided during the student’s general education instructional time.

The student participates with their non-disabled peers in the general education setting, with direct
support provided outside the general education classroom by a special education teacher for part of
the school day. When included in the general education classroom, curricular modifications
and adaptations are provided to meet the individualized needs of the student through collaborative
consultation with the special education teacher. In addition, the student receives small group,
individualized instruction outside of the regular education classroom for a portion of the school day to
meet his/her individual needs. The general education teacher is responsible for implementation of the
student’s IEP when he/she is in the general education setting. This includes providing direct instruction,
assessing, grading, and implementing behavior management strategies as they are specified in the
student’s IEP. The special education teacher is also responsible for planning and providing instruction
outside of the general education classroom and will continue to monitor the student’s goals and report
progress in the student’s IEP.

Small Group Instruction Outside the General Education Classroom:

Supports may include:

• Pre-teaching, re-teaching, or remediating skill deficits across grade levels

• Providing parallel curricular instruction at the students instructional level

• Providing research based, direct instruction

• Providing reading or math interventions

• Teaching an adapted or modified core curriculum

• Organizational skills

• Social skills
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Collaborative Consultation with Direct Special Education Support Outside of the General Education Classroom:

Principal/ LEA Designee
• Attend and participate in IEP meetings

• Be knowledgeable of school district resources, curricula, and  special education regulations as they affect
students with disabilities in their building

• Oversee/supervise the implementation of all IEPs

General Education* Please note that these
responsibilities only apply when the General
Education Teacher is the teacher of record

Special Education* Please note that if the
student is receiving all of their instruction in
the support   room the Special Education
Teacher assumes full responsibility

1. Assume shared ownership of all students

2. Provide research-based, core instruction to
all students

3. Communicate regularly with parents and maintain
documentation consistent with RISE

4. Engage regularly in a system of collaborative
consultation and planning with  the special
education teacher

5. Report academic and behavioral concerns to the
special education teacher and work collaboratively
to address the issues

a. Identify and define educational needs

b. Assist in the design and implementation of
academic and behavioral interventions

c. Network with other professionals and outside
agencies to ensure student needs are met

6. Adhere to and implement each student’s IEP
including, but not limited to, the specially designed
instruction measurable annual goals, and positive
behavior support plan (if applicable)

7. Make curricular adaptations and accommodations in
accordance with IEPs

8. Direct and  support paraprofessionals to meet
student needs

9. Work collaboratively with the special education
teacher to monitor student progress in the
curriculum and toward IEP goals

10. Participate in the development of IEPs and IEP
revisions.

11. If the teacher of record, work collaboratively
with the special education teacher to assign
grades based upon present levels of education
performance.

1. Assume shared ownership of identified students

2. Design and maintain effective student/support
schedules

3. Communicate regularly with parents and maintain
documentation consistent with RISE

4. Establish a system of communication between all
staff (i.e. related service staff, special subject
teachers, paraprofessionals, etc.) to ensure
successful IEP implementation across disciplines

5. Establish and maintain a documented system of
collaboration and planning with the general
education teacher

a. Establish a consultation system or schedule b.

Complete, maintain, and submit

collaborative
consultation/planning logs

c. Develop, make and model curricular modifications,
adaptations, and visual supports  to meet the needs
of individual students

d. Assist in the design and implementation of
positive behavior support plans or interventions
when students begin to exhibit behaviors that
impede their ability to learn

e. Identify and model effective instructional tech-
niques to differentiate learning

f. Work collaboratively with the general education
teacher to assign grades based upon present
levels of educational performance

g. Direct and provide support to paraprofessionals to
meet student needs

h. Network with other professionals and outside
agencies to ensure student needs are met

6. Administer a variety of assessments including
formative, summative, diagnostic and benchmark

7. Interpret assessment data to determine present
levels of educational performance, plan instruction,
develop standards aligned IEPs and monitor progress

8. Develop and submit weekly lesson plans that identify
students’ intended learning and the instructional
strategies, modifications and adaptations necessary to
meet the learning objectives
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General Education* Please note that these
responsibilities only apply when the General
Education Teacher is the teacher of record

Special Education* Please note that if the
student is receiving all of their instruction in
the support   room the Special Education
Teacher assumes full responsibility

9. Work with small groups of students to provide
supplemental instruction in a learning lab to:

a. Pre-teach, re-teach, or remediate skill deficits across
grade levels using supplemental and/or modified
instructional materials

b. Provide parallel curricular instruction to address the
intended learning at the students instructional level

c. Provide research-based math or reading instruction
using approved reading and math interventions
(i.e. Wilson Reading System, Fundations, etc.)

d. Develop organizational or social skills

10. Develop quality and compliant special education web
based documents in adherence with IDEIA and Chapter
14 regulations/timelines:

a. Standards Aligned Individualized Education
Programs (IEP)

b. IEP revisions

c. Functional Behavior Assessments

d. Positive Behavior Support Plans

e. Reevaluation Reports
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Model 4: Regional Support Services
Purpose: To provide students with significant cognitive, physical, academic, emotional, or
behavioral needs an opportunity to receive small group instruction in a learning environment
with other students of similar needs.

Regional support services are provided when an individual student’s needs surpass those that can be
met in the regular education environment with supplementary aids and services. In regional support
classrooms, students spend the majority of their school day in a small group instructional
environment. They will have opportunities to participate, when appropriate, in instructional and non-
instructional grade level general education classroom/environment for the majority of the school day.
Students may receive intense behavioral interventions in a highly structured learning environment or
work on skills of daily living. Academic instruction may be tied to the general education curriculum
or be provided through an alternative curriculum aligned to the Pennsylvania Alternate Academic
Standards.

Regional Support Services include: Autistic Support, Emotional Support, Therapeutic Emotional
Support, Life Skills Support, Deaf/Hard of Hearing Support, Blind or Visually Impaired Support, and
Multiple Disabilities Support.
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Model 5: Center School-based service
Purpose: To provide students with significant cognitive, physical, emotional, or behavioral needs an
opportunity to receive small group instruction in a highly structured learning environment with other
students of similar needs.

Pittsburgh Oliver Citywide Academy (formerly McNaugher) - located on the North Side of Pittsburgh,
offers a highly structured environment for students in grades 3-12, in need of full-time emotional
support classes. Pittsburgh Oliver follows the Pittsburgh Public School curriculum for all academic
subjects, with modifications according to the student’s Individual Education Plans (IEP). Pittsburgh
Oliver provides a school-wide behavior management system, social skills training,
conflict management, mediations and positive behavior supports for all students. Partnerships with
mental health and other agencies to support the needs of students is a priority as students prepare to
transition to their home schools and other less restrictive settings.

Pittsburgh Conroy Education Center – located on the North Side of Pittsburgh, offers a positive
learning environment for students ages 5 thru 21, in need of Autistic Support, Life Skills Support, and
Multiple Disabilities classes. Pittsburgh Conroy provides an enriching, challenging, and nurturing
environment. The school assists students in the development of necessary academic, emotional, and social
skills to transition from the school to the community. Academic, behavioral and vocational programming is
provided through the Individualized Education Plan (IEP) which drives the curriculum decisions for each
student. An adaptive curriculum, community partnerships, nursing services, speech and language
therapy, occupational and physical therapies, and in-school and community based vocational exploration
and training is provided.

Pittsburgh Pioneer Education Center – services students from Pittsburgh Public Schools and other
school districts whose IEPs require a more comprehensive educational environment than their regular
school can provide. Pioneer serves students with multiple disabilities, ages 5-21, who might also be
medically fragile. Pioneer offers an intensive program driven by the students’ IEP in the following
areas: cognition, augmentative communications, speech and language, occupational therapy, physical
therapy, hearing, vision, art, music, adaptive physical education, pre-vocational workshop, technology
(high tech and low tech example: adaptive switch use), CBI (Community Based Instruction) and ADL
(Activities of Daily Living). Physical therapy provides direct services,
as well as adaptive equipment and orthotics’ clinics. Our full-time nurse practitioner provides
students’ medical care in the areas of medication supervision, therapeutic feeding, catheter
maintenance and comprehensive skin care. Occupational therapy provides instruction utilizing a team
approach in areas of feeding, toileting and sensory intervention. Other features of Pioneer include a
highly equipped sensory room with large outdoor sensory gardens, outdoor sheltered classroom,
walking/biking track and adapted playground equipment. Pioneer’s commitment is to
the whole child and their family’s needs. Our Social Worker and school team provides intervention
and family assistance as needed. We closely work with the appropriate outside agencies to provide
family support for all issues from insurance, medical treatment, housing (including accessibility of the
student’s home) and securing post-secondary placement. Pioneer is part of the continuum of services
placement options as determined by a students’ IEP. Pittsburgh Pioneer Education Center is fully
dedicated to the whole child and providing a range of services to meet all aspects of our student’s
development.
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Model 6: Instruction Conducted in the Home
Instruction Conducted in the Home – is included in the definition of special education located in the
federal regulations (34 CFR §300.39(a) (i)) and is recognized as a placement option on the continuum of
alternative placements for students with disabilities. Instruction conducted in the home is restricted to
students whose needs require full-time special education services and programs outside the school
setting for the entire day. Ordinarily, these will be students who, because of a severe medical condition
or mobility impairment, are unable to leave home to attend school.
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Progress Monitoring
As PPS and PSE embark on a focused effort to ensure students with disabilities are educated in
the Least Restrictive Environment, we recognize the need to monitor our success through a variety of
data sources. Through these data sources we will be able to identify schools that are successful so
that their practices can be may be replicated in or improved by other schools.

Furthermore, progress monitoring will allow us to identify schools requiring further assistance and
support. Data sources to be utilized for District-wide progress monitoring include:

• Assessment data (summative and benchmark assessments)

• Teacher surveys (beginning and end of year)

• Referral rates

• LRE monitoring

Individual student progress will continue to be monitored by the student’s IEP team through
quarterly IEP progress reports toward measurable annual goals and/or short term objectives.

18
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School Based Staff: Staff available in school
buildings throughout the District. Students
receive supports, as determined by IEP teams
Teachers of students in need of Autism Support, Emotional Support, or
Learning Support

• Design and implement effective student/support schedule(s)

• Provide direct instruction using the core curriculum

• Provide direct instruction using a modified or alternative curriculum

• Provide systematic, direct instruction using approved reading and math intervention programs

• Work with small groups of students inside the regular education classroom to:

a. Co-teach the core curriculum

b. Pre-teach or re-teach skills or concepts

c. Provide parallel curricular activities at the student’s instructional level

• Administer a variety of assessments including formative, summative, diagnostic and benchmark

• Interpret assessment data to determine present levels of educational performance, plan
instruction, and monitor progress

• Develop and submit weekly lesson plans that identify students’ intended learning and the
modifications and adaptations needed within the instructional pathway to ensure success

• Develop, make and model curricular modifications, adaptations, and visual supports in
accordance with students’ IEP

• Observe students and regularly review work samples and assessment data to provide feedback to
general education teachers

• Direct and provide support to paraprofessionals

• Develop and implement classroom management systems

• Design and implement positive behavior support plans and/or interventions when students
exhibit behaviors that impede their ability to learn

• Establish a system of collaborative consultation with general education teachers to ensure
successful implementation of Individualized Education Programs (IEPs), including but not
limited to each student’s specially designed instruction and positive behavior support plan (if
applicable)

• Complete, maintain, and submit collaborative consultation logs

• Demonstrate effective instructional techniques for general education teachers and
paraprofessionals to differentiate learning
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• Share resources, materials, and ideas with colleagues to meet student needs

• Work collaboratively to collect data and monitor and report progress toward IEP goals

• Assign and/or work collaboratively with general education teachers to assign grades

• Communicate regularly with parents and maintains documentation consistent with RISE

• Develop quality and compliant special education web based documents in adherence with
IDEIA and Chapter 14 regulations/timelines:

a. Standards Aligned Individualized Education Programs (IEP)

b. IEP revisions

c. Functional Behavior Assessments

d. Positive Behavior Support Plans

e. Permissions to Evaluate (with approval of the school psychologist)

f. Reevaluation Reports

g. Invitations

h. Waivers

i. NoREPS

j. Quarterly progress reports for monitoring of IEP goals

k. Monthly Roster Analysis Reports

Paraprofessionals

• Service students under the direction and supervision of a teacher

• Provide instruction to students following programs and/or lessons developed by teachers

• Reinforce lessons previously taught by the teacher

• Assist with supplementary work

• Supervise independent study

• Collect and report informal and formative assessment data

• Assist with preparation of instruction materials

• Implement behavior management programs

• Assist in collecting data regarding student behavior

• Assist with crisis intervention and discipline

• Attend IEP meeting at the request of administrative staff
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• Perform bus and/or assigned duties

• Supervise lunchroom and playgrounds

• Assist students with personal and hygienic care

• Set up and maintain adaptive equipment

• Operate office or video equipment

Special Education Instructional Team Leader (ITL)

• Contribute to the evaluation of professional staff and facilitate effective teaching strategies

• Improve student achievement and close the racial achievement gap

• Contribute to pupil scheduling, to grouping and regrouping of students, and to internal school
restructuring

• Coordinate and enhance teacher interaction and teacher meeting time; direct this time to
maintenance and improvement of overall instruction and to meeting individual and collective
student needs

• Act as the first point of contact in the school for all PSE related issues

o When possible, address special education and related issues that arise within the
school

o Contact the appropriate PSE staff member when additional supports
are needed

o Act as liaison between special education program officer and the
school

o Relate appropriate information regarding special education issues/professional
development to building level staff/administrators

• Assist Program Officer with compliance monitoring

o Generate and/or review a Roster Analysis Report for your school each
month to support compliance

o Check IEP dates (IEPs must be within 364 days of last IEP meeting)
o Check dates for Evaluation Reports and Reevaluations (Students must be

reevaluated every three years unless their parent agrees in writing to waive the
reevaluation; Students identified with a diagnosis of Intellectual Disability must
be reevaluated every two years and are not eligible to have the Reevaluation
process waived).

o Provide special education teachers guidance (if needed) when completing
NoREPs.

• Collect and Submit PSE Paperwork (Monthly)

o Collect original signature pages for IEPs, Waivers, RRs, NoREPs, Consents,
Invitations, Penn Data Forms, Medicaid Eligibility Forms, etc…Encourage
teachers to maintain a log of the documents submitted

• Act as the LEA Designee at IEP meetings when necessary

• Adhere to all other requirements as outlined in the July 1st, 2010 collective bargaining
agreement
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Social Workers/Counselors/Developmental Advisors

• Actively participate and organize a pre-referral staffing process to ensure interventions are
available and in place for students prior to being referred for special education services

• Follow up on referrals made by students, parents or staff when a student is experiencing poor
school adjustment or fails to make expected academic progress

• Work with students and their families to secure mental health services and supports

• Assist with the development of plans and align resources when preparing students with
exceptionalities for life beyond high school, whether it is work or post-secondary education in the
form of college or trades. The goal is to prepare them to be productive citizens either for
College/Career Prep or trade school

• Provide a comprehensive system of student services which includes academic, social and
emotional development and career awareness by addressing barriers that impact the cognitive,
physical, emotional and social well-being of students.

• Assist with the assessment of students’ behavior in the context of school, family, and community
crisis intervention and follow-up which are primary elements in the delivery model

• Participate on behavior support teams (BST), assist with developing positive behavior support
programs (BSP) provide support to initiatives such as tragic event response team (TERT),
harassment, safe schools, suicide prevention, drug and alcohol abuse prevention, investigate
truancy as mandated in The Education Act

Special Services/Related Services: Itinerant staff assigned to provide
services in all schools throughout the district. Services to students are
determined by IEP team.

Certified School Psychologists

• Participate in pre-referral meetings for children who are experiencing academic, behavioral or
emotional problems

• Assist Social Work/ Developmental Advisors and families to help student access more intensive
services

• With parental permission, consult with outside agency staff

• Work with MDE teams to determine the types of assessments needed when a student is
referred for testing

• Develop individual behavioral plans for students during the pre-referral process

• Review outside agency evaluations of children

• Perform psycho-educational assessments on children including cognitive, achievement,
behavioral, and adaptive testing

• Prepare psycho-educational reports and complete appropriate web-based documents

• Monitor the quality and completion of Evaluation and Reevaluation Reports to ensure
completion within 60 calendar days

22



Program
for

Students
w

ith
E

xceptionalities
Staff

Pittsburgh
Public

• Provide feedback to parents and schools on child’s test results

• Participate in Multidisciplinary Team meetings

• Perform gifted assessments on referred students

• Conduct evaluations of students transitioning to kindergarten from Early Intervention

• Provide professional development to school staff

• Complete District and State reporting forms (i.e. Table 8A, quarterly reports, etc.)

Speech/Language Support

• Provides screenings, assessments, trial therapy, direct services, and consultative services to students
from kindergarten through grade 12. Students may be referred for speech and language screenings by
teachers, administrators, parents, or other school personnel through completion of the speech and
language referral form. Results of the screening may indicate the need for formal evaluation,
no further action, or a period of trial therapy. Students may receive trial therapy for a period of up
to 12 weeks with parental permission. Trial therapy periods allow students to access specific speech
and language interventions designed individually. At the end of the trial therapy period,
recommendations may be made to end the trial due to lack of need, move to formal evaluation, or
continue for an additional limited intervention period.

• Speech and language services are provided to students who present with a wide range of
communication difficulties which may include: language disorders, learning disability, autism,
intellectual disability, articulation and phonological disorders, fluency disorders, voice disorders.
The need for services is determined based upon formal and informal measures and team
decisions based upon the student’s needs for accessing the curriculum. Not all students with
communication difficulties or the diagnoses mentioned above require the direct services of a
speech and language specialist. Many communication needs are able to be met through instruction
delivered by special education or regular education teachers throughout the
school day. Services are provided in order to meet the educational needs of students.

• Speech and language services may be provided through a variety of service delivery models
including individual or small group therapy in a speech room or private environment, individual or
small group therapy in a regular or special education classroom, whole classroom lessons, and co-
teaching. Service delivery models are chosen based on student needs and team recommendations.

• Play a role in developing and supporting augmentative communication programs for students
determined to require an alternative communication system. They collaborate with the assistive
technology team, parents, and teachers while working with students who utilize augmentative
communication systems.

• Speech/Language Pathology services include: Screenings, assessment, consultation with
school personnel and parent(s)/guardian(s), collaboration with educational team or direct
therapy, parent/teacher training, and referral to outside agencies as appropriate.
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Occupational Therapists

• Focus on removing barriers and developing skills to allow students to access their educational
program

• Screen, evaluate and assess, including planning and development of an IEP

• Deliver intervention customized to the student (seating/positioning modifications, handwriting,
materials management/organization as part of the functional abilities required in the school,
community and vocational settings)

• Participate in educational support services (training of staff, in-services, family and PCA training)

• Progress monitor and appropriate documentation

• Participate in development of evacuation/emergency plans

• Work as part of the educational team to help teachers to modify classroom and/or educational
materials

• Recommend adaptive equipment and assistive technology training

• Work closely with teachers and parents to help students achieve the highest level of function
possible and pursuing educational goals to include post-secondary transition goals

• Assist student with accessing educational services and facilitate their ability to benefit from the
special education program

• Support goals listed on the IEP that are related to the student’s school curriculum

• Address functional issues to support the student’s acquisition of the IEP goals

• Recommend equipment and methods to help the student learn and perform required skills;
collaborate with school personnel to recognize and design supports needed by a child with a
particular disability

• Assess the student’s strengths and needs pertaining to the student’s functional performance
related to curricular and age-related expectations of the student’s school program

• Participate in the student’s multidisciplinary evaluation and/or IEP team meetings in order to
assist in determination of student eligibility for special education; collaborate in design of the
student’s IEP; make service delivery determinations on the student’s behalf

• Plan and deliver occupational therapy services which fulfill the student’s IEP or Service
Agreement (504 plan)

• Collaborate and participate in relevant meetings with the student’s educational team

• Design individual treatment methods geared to minimize dysfunction and suggest adaptive
methods to access curriculum objectives

• Assess and determine the student’s underlying visual motor, motor and sensory skills that may be
impacting  a student’s ability to engage in school tasks and student roles; offer interventions and/or
strategies to compensate for areas of concern
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• Provided support to assist the team in monitoring the effectiveness of instructional strategies
designed on the student’s behalf. Monitor procedures that yield observable outcome data which
help the team determine if the student is progressing or may need further evaluation

• Observe the following:

1. The student’s ability to move, position, or control his or her body effectively for educational
activities

2. The student’s ability to perceive and organize sensorimotor information for effective
participation in the educational curriculum and school environment

3. The student’s ability to demonstrate his or her knowledge effectively to instructors by
means of handwriting, computer use, or other appropriate means

4. The student’s ability to manipulate and interact effectively with educational materials and
objects

5. The student’s ability to take care of his or her daily needs, including feeding, dressing,
hygiene, toileting, and grooming

6. The student’s ability to assume the roles and responsibilities required in the school
environment

7. The older student’s readiness for vocational pursuits and community living

Physical Therapists

• Focus on removing barriers and developing skills to allow students to access their
educational program

• Position student in classroom to receive instruction

• Screen, evaluate and assess, including planning and development of IEP

• Deliver intervention customized to the student (strengthening, balance and coordination, training
to use mobility devices, perform functional activities of walking, transfers, etc. more
independently, assess equipment needs)

• Provide educational support services (training of staff, professional development, family and
PCA training)

• Progress monitor and complete appropriate documentation

• Participate in development of evacuation/emergency plans

• Work as part of educational team to help teacher to modify classroom work (assistive technology,
mobility devices, and adaptive equipment, adapting PE)

• Work closely with teachers and parents to help students achieve highest level of function
possible and pursue educational goals to include post-secondary transition goals

• Adapt the physical education class
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• Assist with mobility throughout the school environment, including maintenance of mobility
devices

• Develop means for students to communicate with peers in a physical way at recess, physical
education class and in the halls or community

• Improve health: cardiovascular, flexibility, strength and wellness

• Prevent further disabilities through training of PCA

• Train for transition to post-secondary

• Conduct self-advocacy training for students

• Train for transfers, use of mobility equipment, joint preservation and injury prevention

• Recommend fire evacuation procedure: evaluation, equipment recommendation, staff training and
written plan

• Communicate verbally and in written form with families and agencies

Teachers of the Visually Impaired/Blind (TVI) and Certified Orientation
& Mobility Specialists (COMS)

Dually certified Teachers of the Blind & Visually Impaired (TVI) and Orientation and Mobility Specialists
(COMS) provide services for students with visual impairments or blindness (VI/B), as documented on
medical eye reports. Services are provided to students with a variety of diagnoses. Students must
demonstrate a visual impairment (documented in medical reports) that adversely impacts educational
performance and requires specially designed instruction. Vision therapy services are not provided by
teachers of the visually impaired.

• Provide classroom teachers with specialized strategies/techniques to instruct a student with VI/B,
provide appropriate learning media to student’s educational team (includes/not limited to Assistive
Technology, Braille/Nemeth Codes, auditory/enlarged materials and other tactile learning
strategies)

• Evaluate/ procure classroom equipment/materials/ vision strategies necessary for the student with
VI/B to access the curriculum (Braille, low vision devices, assistive technology) including
environmental modifications

• Provide training/support to parents of students with VI/B to enhance their children’s independence
during educational instruction and travel

• Participate in VI/B students’ transition planning with community agencies to provide vocational
training/education

• Provide O&M instruction with VI/B students to learn to travel safely in familiar/unfamiliar
environments (indoors/outdoors) using equipment/materials such as tactile maps /models, low
vision devices, adaptive mobility devices and the white cane for the development of O&M skills

• Interpret medical eye reports, communicate with low-vision specialists, ophthalmologists, and
optometrists and attend exams as needed

• Evaluate/ facilitate the transition of students from pre-school/outside agencies to elementary and
secondary schools
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Teachers of students who are Deaf/Hard of Hearing (ITD/HH)

Provide assessment, direct instruction, and academic support services to students whose learning is impacted
by compromised hearing. Support may include instruction in literacy, writing skills, receptive and
expressive communication, speech-reading, auditory training, and training in the use of assistive listening
devices, such as hearing aids and FM systems. Additional training in awareness, sensitivity, coping, and
advocacy skills is also provided. Factors in eligibility determination include communication skills, academic
achievement, social adjustment, and use of residual hearing. Support services are provided on an itinerant
level in every school building. Students requiring more intensive levels of support may be served through
a regional support classroom model at Brashear or Langley. Teachers of students who are Dead/Hard of
Hearing are responsible for the following:

• Provide consultative services to classroom teachers and offer ongoing guidance to parents of
students who are deaf/hard of hearing

• Collaborate with audiology regarding screenings, diagnostic testing, service needs, and provision of
assistive technology relating to maintenance of personal hearing aids and use of FM or other
amplification systems in the classroom to maximize residual hearing and improve acoustical
environments

• Follow an auditory-verbal approach in order to maximize the student’s auditory potential, speech
and language development, and participation alongside his/her hearing peers

• Educational interpreters for the deaf are available to provide translation for students using ASL or
other forms of manual communication, as well as oral interpretation for students who require this
service

Educational Audiologist

• Evaluate and determine the need of audiological services in the classroom setting

• Provide and maintain FM equipment for students enrolled in the Deaf or Hard of Hearing Program

• Consult with classroom and itinerant teachers on how to manage students who are deaf or hard of
hearing

• Consult with parents/guardians, physicians and audiologists regarding hearing support needs and
management in the academic settings

• Provide hearing screening support for the nursing staff

Braillist

• Produce Braille transcriptions, large print materials, and diagrams

• Maintain the program’s blind/low vision inventory of teaching materials and equipment, reference
books, computers and technological equipment

• Is responsible for conservation, storage and inventory of Braille texts in print and on disk
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District-Wide Supports: Staff based at PSE administrative offices,
available to provide supports to schools throughout the district

Behavior Interventionist

Positive, rather than negative, measures must form the basis of behavior support programs to ensure that all
students and eligible young children must be free from demeaning treatment, the use of aversive
techniques and the unreasonable use of restraints. Behavior Support Programs must include research- based
practices and techniques to develop and maintain skills that will enhance an individual student’s opportunity
for learning and self-fulfillment. Behavior Support Programs and plans must
be based on a functional assessment of behavior and utilize positive behavior techniques. When an
intervention is needed to address problem behavior, the types of intervention chosen for a particular
student must be the least intrusive necessary. The Program for Students with Exceptionalities
employs behavior interventionists that provide the following services:

• Provide ongoing professional development to district employees regarding behavioral interventions

• Observe, consult, and facilitate the development of positive behavior support plans

• Attend team meetings for students in behavioral crises

• Attend team meetings for therapeutic support programs

• Assist in monitoring progress of students in therapeutic programs

Autism Spectrum Disorders Team

• Provide direct and consultative support to teachers/schools through established referral system
(includes observations, collaboration, strategies/techniques: instructional, social, sensory, etc.)

• Conduct student observations and written follow up report

• Assist in the development and implementation of IEP

• Assist in preparation of functional behavior analysis

• Assist in the development and implementation of positive behavior support plans

• Assist in the set-up of a structured classroom environment

• Provide assistance in creation and use of visual communication systems (PECS)

• Provide direct and consultative support in the use of applied behavior analysis

• Provide professional development for building staff in issues related to autism

• Provide professional development for paraeducators, classroom assistants, etc.

• Provide ― disability awareness sessions for groups of students/grade levels at buildings, per
request

• Attends IEP meetings per request

• Coordinate placement in a regional classroom or other setting if determined by IEP team,
pending evaluation pre-referral

• Coordinate activities/support of consultants contracted to work with PPS
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Inclusion Facilitator

• Suggest and model curricular adaptations, modifications and teaching techniques in inclusive
classrooms

• Observe and provide strategies to enhance the students’ participation in the general education
classroom

• Support in transition planning for students across grade levels and schools

• Assist in the design of fire evacuation and safety plans for individual students

• Provide resources, materials and technical support to staff and families regarding inclusive
education practices

• Assist teams in the design of individualized programs for specific students to maximize
opportunities for participation in general education settings

• Provide professional development opportunities district wide and in individual schools for
teachers and paraprofessionals regarding inclusive practices

• Share information regarding models of co-teaching, model appropriate co-teaching best practices in
the classroom and collaborate with general educators and special educators concerning roles and
responsibilities of professionals and paraprofessionals in the co-taught classroom

• Attend IEP meetings, per parent request

• Work collaboratively with all stakeholders to support relative RISE components

• Communicate with PSE staff at monthly meetings regarding curriculum updates and programs

Assistive Technology Consultation

• Provide low/mid/high technology strategies and tools to students to facilitate successful access to
core curriculum and student progress toward IEP goals

• Provide direct and consultative support to students/teachers/caregivers through an established
referral system

• Conduct assistive technology screening and/or evaluations for those students who are unable to
successfully access core curriculum or make progress toward IEP goals using the traditional tools
of the classroom

• Facilitate on-going trials of assistive technology strategies and/or tools following the implementation of
the SETT model (consideration of Student, Environment, Tasks and Tools) to provide effective and
efficient access to core curriculum materials to assure progress toward IEP goals

• Facilitate the process of team decision making, based on data collection and observation, to
recommend effective and efficient assistive technologies strategies and/or tools to assure student
academic success

• Facilitate acquisition of recommended assistive technology tools
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• Facilitate acquisition of recommended assistive technology tools

• Support implementation of recommended assistive technology strategies and tools in
customary environments

• Provide ongoing training to students/teachers/caregivers on the use of assistive technology
strategies and tools

• Facilitate maintenance of assistive technology devices

• Collaborate with outside agencies on the acquisition, implementation, and maintenance of
assistive technology strategies and tools

Secondary Transition in the Pittsburgh Public Schools

Transition Coordinator

• Act as Technical Assistance Consultant (TAC) for Secondary Transition for the Pittsburgh Public
Schools/IU 2 and PaTTAN

• Facilitate secondary transition programming and services in the District as required under IDEA

• Act as point of contact for State Performance Plan (SPP) Indicators 1, 2, 13 & 14

• Coordinate the Pennsylvania Post Outcome Survey (PaPOS) including Exit and Post-School
surveys (1yr follow up) on graduates as required by the State

• Coordinate the distribution of Secondary Transition Folders as required by the State

• Provide oversight and technical assistance to PPS transition programs including Start On Success
(SOS), CITY Connections, Travel Instruction, Community-Based Vocational Education (CBVE)
and Travel Instruction

• Provide oversight and technical assistance to transition counselors in the high schools and
center schools

• Collect and analyze transition data (graduates, drop outs, post-secondary goals, enrollment in
CTE programs) each year to share with appropriate stakeholders for budget report, program
development and refinement

• Monitor the completion of Summary of Academic Achievement & Functional Performance and
Graduation NoREP

• Oversee referrals for contracted transition services through local employment providers

• Oversee contracted services for PPS employment specialists

• Acts as liaison between the Program for Students with Exceptionalities and Career & Technical
Education

• Acts as liaison between county offices and employment providers as it relates to services for
transition-age youth

• Provide technical support to PPS students with disabilities of transition age who attend
approved private schools
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• Participate in interagency team meetings and individual student meetings as requested

• Coordinate mentoring opportunities for transition-age youth

• Coordinate and oversees the fee for service model for transition programming and services
within the District

Transition Counselor

• Understand the history of transition including legislation in the fields of special and vocational
education, rehabilitation and labor laws

• Possess knowledge of community resources, services and programs available to persons with
disabilities

• Serve as transition coordinator and guidance counselor for students with disabilities ages 14 - 21

• Coordinate transition services and activities at the school level to help prepare students for
post-secondary education/training, employment and independent living as required under IDEA

• Provide individual or group counseling on personal, academic, career or transition related issues

• Complete transition components of the IEP and participate in IEP meetings

• Maintain special education records (IEP, Re-Evaluation reports, psychological reports, etc.) for
each student

• Complete student course selections and create a schedule for special education students

• Complete Exit and Post-Outcome Surveys on all graduates as required by the State

• Complete and review a Summary of Academic Achievement & Functional Performance with
each graduate

• Collect graduation data and complete a Graduation NoREP for each student

• Refer students to appropriate transition programs and community agencies (OID, OBH, OVR, etc.)

• Complete both formal and informal transition assessments

• Identify and develop post-secondary goals for students as required by Indicator 13 and
interprets results to students, parents, IEP team and community agency representatives

• Serve as liaison between educators, agencies, service providers, employers, job coaches, etc.

• Collaborate with general and vocational educators regarding students learning needs and
instructional issues and coordinates accommodations as necessary

• Collaborate with Student Services for various activities (financial aid night, college tours,
SAT/ACT Registration, etc.)

• Coordinate tours of post-secondary training programs including adult training facilities and
training programs for individuals with special needs

• Assist students in the completion of Pittsburgh Promise applications, college applications,
voter registration, SSI and employment related services and needs
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Transition Programming

Start On Success

• Three year transition program that prepares youth with learning disabilities for successful
careers or post-secondary education/training

• Students are selected by the IEP team and earn elective credit for program participation

• SOS Itinerant teachers are highly qualified special educators that provide instruction in a daily
career development class and support students in a variety of community experiences

• Students participate in a daily career development class, service learning project, community
mentorship, graduation project, completion of a career portfolio, college prep class at CCAC,
CMU Decision Makers class, summer employment and a paid internship (via grant monies) in a real
work environment

• Provides a connection between school and the workplace and increases opportunity for
successful employment upon graduation

Community Based Vocational Education

• Provides vocational exploration, assessment and training in a typical community work environment
for students with Intellectual Disabilities or Autism Spectrum Disorders for whom competitive
employment is not immediately obtainable

• Provides a brief exposure to a variety of work settings and assists in career decision making

• Directs students with disabilities towards a goal of competitive employment with or without
supports and promotes independence

• Student participation is based on IEP team referrals

• Students receive academic credit for program participation

• Students are evaluated, instructed and supervised by PPS employment specialists at their work sites

• Follows the Fair Labor Standards Act
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CITY Connections

• Provides continued education in a community-based setting for students ages 18 thru 21

• Serves students primarily with moderate disabilities including Intellectual Disabilities and
Autism Spectrum Disorders

• Prepares students to live, work, connect and contribute in the community while preparing them for
post-secondary education/training, employment and independent living

• Students participate in travel training and access a wide variety of community locations and
recreational opportunities available in the Pittsburgh area

• Encourages a team approach by ensuring the involvement of all community partners to support the
individual needs of each student

• All students participate in volunteer opportunities and work in a variety of settings designed and
supported by our employment specialists and community partners

Travel Instruction

• Available to students with an IEP ages 14 thru 21

• Completed at the request of a parent, teacher, counselor or other school personnel

• Provides 1:1 instruction to meet the individual needs of each student

• Instruction may include skill development in street crossing, recognizing street signs, using a cell
phone/pay phone in an emergency situation, recognizing street signs and traffic lights and riding
independently via PAT bus

• Lessons in stranger awareness and anti-victimization

• Progress monitoring occurs through observation and record keeping

• Safety skills embedded in instruction and assessments
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t PSE Department Contacts

Mary Jane Conley Executive Director 412-323-3950 MConley1@pghboe.net

Noel Hustwit Senior Program Officer 412-323-3987 NHustwit1@pghboe.net

Dr. Lillian Wright Program Officer,
Emotional Support 412-323-3986 Lwright1@pghboe.net

Kelly Papst Director of Speech,
Hearing, Vision 412-323-4068 Kpapst1@pghboe.net

Susan Asti Director of Low
Incidence Disabilities,
Autism, Multiple
Disabilities, Intellectual
Disabilities 412-323-4066 Sasti1@pghboe.net

Amber Dean Director of Special Education 412-448-6834 Adean1@pghboe.net
Curriculum

Mindy Moody Teacher on Special Assignment 412-323-4071 MMoody1@pghboe.net

Curriculum

Cheryl Kennedy Program Officer, School
Management and Compliance
Cohort A: Brashear, Banksville,
Beechwood, Classical, Langley,
South Hills, Westwood, Whittier,
CAPA, Dilworth, King, Phillips,

Schiller

Kathy Wooddell Program Officer, School
Management and Compliance
Cohort A: Westinghouse, Faison,
Fulton, Lincoln, Montessori Allderdice,
Colfax, Greenfield, Mifflin, Minadeo,

412-323-4076 CKennedy1@pghboe.net

Sterrett 412-323-4094 Kwooddell1@pghboe.net

Cynthia McKenzie Program Officer, School
Management and Compliance
Cohort B: Milliones, Arsenal (K-5),
Arsenal (6-8), Miller, Weil,
Woolslair
Carmalt, Liberty, Linden, Sunnyside 412-323-4079 CMcKenzie1@pghboe.net

Nicole Seddon Program Officer, School
Management and Compliance
Cohort B: Carrick, Arlington,
Brookline, Concord, Grandview,
Roosevelt, South Brook,
West Liberty, Obama,Sci-Tech 412-323-4050 NSeddon1@pghboe.net

Kim Zangrilli Program Officer, School
Management and Compliance
Cohort B: Perry, ATA (K-5), ATA (6-8),
Manchester, Morrow, Spring Hill*

412-323-4064 Kzangrilli1@pghboe.net
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Tom Spickler Counselor
Cohort C: Oliver City Wide Academy,
Clayton, Student Achievement Center 412-323-3968

Tracy Brezicki Technical Assistance Consultant,
Interagency Coordinator
Cohort C: Oliver City Wide Academy,
Clayton, Student Achievement Center 412-323-4089

Tspicker1@pghboe.net

Tbrezicki1@pghboe.net

Kim Zangrilli Program Officer, School Management and
Compliance
Cohort C: Conroy, Pioneer

412-323-4064 Kzangrilli1@pghboe.net

*IEP Writer and Behavior Support
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Additional Information

What is special education in the Pittsburgh Public Schools?

• General education, special education, families, and other licensed professionals work together to
deliver instructional content to students with and without disabilities in the general education
classroom

• Full continuum of programming options ranging from least restrictive to more restrictive

• Specially designed instruction to meet the needs of students with disabilities

• Access to a research based, general education curriculum with modifications and adaptations

• Research based intervention programs

• Positive Behavior Support Plans

• A commitment to inclusive educational practices

• On-line and secure web based special education forms

• Quarterly Progress Reports

• Regional classroom programming for students with significant behavior and/or cognitive needs

• Therapeutic Emotional Support programs

• Mental health partnerships

• Social Skills Support

• A team of certified school psychologists

• Autism Spectrum Disorders Team

• Behavioral Specialist consultants

• Assistive technology facilitator

• Inclusion Facilitator

• Related services including but not limited to speech, occupational therapy, physical therapy

• Specialized instruction for students with hearing, vision, and physical disabilities

• Transition services including the following services: transition planning, community based
assessments, career exploration, formal and informal transition assessments, travel assessments,
individualized travel instruction, stranger awareness, job coaching, and community based
programming for students ages 18-21

• Certified Orientation and Mobility Specialists

• Audiology services

• Access to Braille transcriptions, large print materials, and diagrams

• Center based programs for students with significant needs (Conroy, Pioneer, and Pittsburgh Oliver
City Wide Academy)

• Start on Success (SOS)

• City Connections

• Partnership with BrainSTEPS
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How are special education services for students with disabilities
determined?

Once a student is found eligible for special education, services for students with disabilities are
determined by each student’s Individualized Education Program (IEP) team. Each IEP team
considers the individual needs of the student when recommending support along the continuum of
services. Individualized Education Program (IEP) teams must consider the general education
setting first, with the use of Supplementary Aids and Services, before considering a more restrictive
environment along the continuum. The Pittsburgh Public Schools are committed to offering inclusive
programming opportunities to all students regardless of disability. A wide variety of service-delivery
options and built in supports from the Programs for Students with Exceptionalities allow for students with
disabilities to be included successfully now more than ever before. Inclusive education describes the
successful education of students who have IEPs in general classroom settings and other natural
environments. Only when the individual needs of a student cannot be met in the general classroom, with
the use of Supplementary Aids and Services, should IEP teams recommend pull-out special education
and/or self-contained settings to meet the individual needs of the student.

Legislation

The No Child Left Behind Act, 2004 (NCLB) brought significant changes to Pennsylvania requirements
for ―highly qualified‖ special education teachers. Embedded within NCLB is that requirement for
subject matter expertise in core academic areas including English, reading, language arts, and
mathematics for special education teachers.

The Individual with Disabilities Improvement Act, 2007 (IDEIA) continued to ensure that each
student with a disability receives a free and appropriate public education (FAPE) and is provided
programming in the least restrictive environment (LRE).

What is FAPE?

§ 300.17 Free Appropriate Public Education.

Free appropriate public education or FAPE means special education and related services that—

(a) Are provided at public expense, under public supervision and direction, and without charge;

(b) Meet the standards of the SEA, including the requirements of this part;

(c) Include an appropriate preschool, elementary school, or secondary school education in the
State involved; and

(d) Are provided in conformity with an individualized education program (IEP) that meets the
requirements of §§ 300.320 through 300.324

(Authority: 20 U.S.C. 1401(9))
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What is the least restrictive environment (LRE)?

§ 14.145. Least RestrictiveEnvironment requirements.

Students with disabilities shall be educated in the least restrictive environment. Each school entity
shall ensure that:

(1) To the maximum extent appropriate, and as provided in the IEP, the student with a disability is
educated with nondisabled peers.

(2) Special classes, separate schooling or other removal of a student with a disability from the regular
education class occurs only when the nature or severity of the disability is such that education in the
regular education class with the use of appropriate supplementary aids and services cannot
be achieved satisfactorily.

(3) A student may not be determined to require separate education because the child cannot achieve at the
same level as classmates who do not have disabilities if the child can, with the full range of
supplementary aids and services, make meaningful progress in the goals included in the student’s IEP.

(4) A student may not be removed from or determined to be ineligible for placement in a regular
education classroom solely because of the nature or severity of the student’s disability, or solely
because educating the student in the regular education classroom would necessitate additional cost
or for administrative convenience.

(5) School entities shall be required to provide access to a full continuum of placement options.

What is the least restrictive environment (LRE)?

§ 300.39 Special education.

(a) General.

(1) Special education means specially designed instruction, at no cost to the parents, to meet the
unique needs of a child with a disability, including—

(i) Instruction conducted in the classroom, in the home, in hospitals and institutions, and in
other settings; and

(ii) Instruction in physical education.

(2) Special education includes each of the following, if the services otherwise meet the
requirements of paragraph (a)(1) of this section—

(i) Speech-language pathology services, or any other related service, if the service is considered
special education rather than a related service under State standards;

(ii) Travel training; and

(iii) Vocational education.
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(b) Individual special education terms defined. The terms in this definition are defined as follows:

(1) At no cost means that all specially designed instruction is provided without charge, but does not
preclude incidental fees that are normally charged to nondisabled students or their parents as a
part of the regular education program.

(2) Physical education means—

(i) The development of—

(A) Physical and motor fitness;

(B) Fundamental motor skills and patterns; and (C) Skills in aquatics, dance, and individual
and group games and sports (including intramural and lifetime sports); and

(ii) Includes special physical education, adapted physical education, movement education, and
motor development.

(3) Specially designed instruction means adapting, as appropriate to the needs of an eligible child
under this part, the content, methodology, or delivery of instruction—

(i) To address the unique needs of the child that result from the child’s disability; and

(ii) To ensure access of the child to the general curriculum, so that the child can meet the
educational standards within the jurisdiction of the public agency that apply to all children.

(4) Travel training means providing instruction, as appropriate, to children with significant
cognitive disabilities, and any other children with disabilities who require this instruction, to
enable them to—

(i) Develop an awareness of the environment in which they live; and

(ii) Learn the skills necessary to move effectively and safely from place to place within that
environment (e.g., in school, in the home, at work, and in the community).

(5) Vocational education means organized educational programs that are directly related to the
preparation of individuals for paid or unpaid employment, or for additional preparation for a
career not requiring a baccalaureate or advanced degree.

(Authority: 20 U.S.C. 1401(29))
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The Pathway to the Promise.TM

Parent Hotline: 412.622.7920 • www.pps.k12.pa.us
Dates are subject to change. Call Parent Hotline or check website for updates

We are an equal rights and opportunity school district


